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Behavior INTERVENTION Plan

For Behavior Interfering with Student’s Learning or the Learning of His/Her Peers

This BIP attaches to:    FORMCHECKBOX 
  IEP date:  11/5/19      FORMCHECKBOX 
  504 plan date:  11/15/19      FORMCHECKBOX 
  Team meeting date:  11/22/19 
Student Name   Amy     Today’s Date  10/24/19     Next Review Date  11/1/19
 1.  
The behavior impeding learning is (describe what it looks like)  refusal to do math assignments
 2.  
It impedes learning because  she shuffles papers and distracts learning


 3.  
The need for a Behavior Intervention Plan    FORMCHECKBOX 
  early stage intervention    FORMCHECKBOX 
  moderate    FORMCHECKBOX 
  serious    FORMCHECKBOX 
  extreme

 4.  
Frequency or intensity or duration of behavior    5 times weekly
     

 FORMCHECKBOX 
  reported by  class teacher     and/or    FORMCHECKBOX 
  observed by  class teacher

	  PREVENTION    PART I:  ENVIRONMENTAL FACTORS AND NECESSARY CHANGES  

	Observation & Analysis
	What are the predictors for the behavior? (Situations in which the behavior is likely to occur: people, time, place, subject, etc.)

 5.  
In school during math lesson, at home when asked to do math assignments
What supports the student using the problem behavior?  (What is missing in the environment/curriculum or what is in the environment curriculum that needs changing?)

 6.  
What's missing/lacking is the use of diverse learning styles, different test environments, and positive experiences during math lessons. Best math teaching practices, use of technology, visualisation and re-enforcement techniques such as positive affirmation are missing in curriculum as well as an enviornment where mistakes are accomodated.


	Intervention
	     Remove student’s need to use the problem behavior-----
What environmental changes, structure and supports are needed to remove the student’s need to use this behavior? (Changes in Time/Space/Materials/Interactions to remove likelihood of behavior)

 7.  
The  teacher should use a variety of social approaches, allow student input, and demonstrate the relevance of math. Besides, the teaching approach should emphasize the significance of thinking independently while insisting that everyone makes mistakes. The class teacher  should play the role of a counselor as this lowers the math anxiety levels. The treatment strategy is to use relaxation techniques alongside repeated positive messages accompanied by visualization. The teacher should discuss math feelings with the student, use appropriate math instruction and learning techniques, encourage quality study techniques, and evaluate the student’s unique learning capability. Another intervention strategy is to use calming and positive techniques. The techniques include frustration breaks, use of visualization, and persistent positive affirmation. The consultee should allow for gradual confidence-building to reduce anxiety whenever the panic starts. This approach helps identify inactivity in the student’s analytical system and helps clear the static. The best practice approach is to let the student know that she has the right to learn math at her own pace without feeling stupid or left behind.
 

Who will establish?  class teacher     Who will monitor?  Headteacher     Frequency?  Daily


	  ALTERNATIVES    PART II:  FUNCTIONAL FACTORS AND NEW BEHAVIORS TO TEACH AND SUPPORT

	Observation & Analysis
	Team believes the behavior occurs because: (Function of behavior in terms of getting, protest, or avoiding something) 
 8.  
Amy has a math phobia/math anxiety.
     Accept a replacement behavior that meets same need----- 
What team believes the student should do INSTEAD of the problem behavior? (How should the student escape/protest/ avoid or get his/her need met in an acceptable way?)   

 9.  
Amy should be cooperative, responsive and take instructions, complete math assignments, participate in groupwork, relaxed and composed, show interest in learning math at school and at home.


	Intervention
	What teaching Strategies/Necessary Curriculum/Materials are needed? (List successive teaching steps for student to learn replacement behavior/s)

 10. 
Incorporate  proven math anxiety preventive strategies. The plan should underscore student confidence as opposed to anxiety. Use NCTM standards that emphasize the need to inculcate and develop independent thinking, group work, and optimal use of technology, teaching probability, estimation, and statistics in the lower grade, using less computational practices, making use of manipulative and relying on realistic problem-solving 

Who will establish?  class teacher     Who will monitor?  Headteacher     Frequency?  Daily/weekly


	Intervention
	What are reinforcement procedures to use for establishing, maintaining, and generalizing the replacement behavior(s)? 
 11. 
Use best math teaching practices,  present math as thinking rather than a computational tool. Use concrete teaching material that links math to daily activities. Present math as a language for organizing and decision-making rather than a tool for problem solving, Use positive affirmation messages, create environment that encourage mistakes, encourage independent thinking 
Selection of reinforcer based on:  Behavioral frequency/intensity
 FORMCHECKBOX 
 reinforcer for using replacement behavior    FORMCHECKBOX 
  reinforcer for general increase in positive behaviors   

By whom?  math teacher     Frequency?  Daily









	   EFFECTIVE REACTION    PART III:  REACTIVE STRATEGIES

	What strategies will be employed if the problem behavior occurs again? 

12. 


1.
Prompt student to switch to the replacement behavior Rather than replacement behavior, the  reinforcer will be used for general incraese in positive behaviors

	2.  
Describe how staff should handle the problem behavior if it occurs again The teacher should promote increase in positive behaviour by creating a conducive and friendly atmosphere. Allow the student to calm down and relax. Use positive messages, ask the student to share her feeling, change the teaching style

	3.  
Positive discussion with student after behavior ends after the math lesson

	Optional:

4.  
Any necessary further classroom or school consequences none
Personnel?  none


	  OUTCOME    PART IV:  BEHAVIORAL GOALS

	Behavioral Goal(s)

 13.  

Required:  Functionally Equivalent Replacement Behavior (FERB) Goal

By when

Who

Will do X behavior

(line 9)

For the purpose of y

(line 8)

Instead of Z behavior

(line 1)

For the purpose of y

(line 8)

Under what contingent
conditions

At what

level of proficiency

As measured

by whom

and how

11/12/2019
class teacher
change teaching style, learning environment
increase positive behavior
refusal to do math, shuffling papers, drawing
Dealing with math phobia/anxiety
classroom/

Groupwork

NCTM standrads

Math learning best practices

Consultant, using PII and PIA interview


	Option 1:  Increase General Positive or Decrease Problem Behavior

By when

Who

Will do what, or will NOT do what

At what level of proficiency

Under what conditions

Measured by whom and how

11/22/2019
student
complete math assignment
Moderate
In school and at home, environement that encourage mistakes, independence,
Class teacher. Evaluating/monitoring

behavioral  change



	Option 2:  Increase General Positive or Decrease Problem Behavior
By when

Who

Will do what, or will NOT do what

At what level of proficiency

Under what conditions

Measured by whom and how

11/31/2019
Headteacher
Monitor behavioral change progress
expert level
In school during math lessons
class teacher
The above behavioral goal(s) are to:  FORMCHECKBOX 
 Increase use of replacement behavior and may also include:  

 FORMCHECKBOX 
 Reduce frequency of problem behavior    FORMCHECKBOX 
  Develop new general skills that remove student’s need to use the problem behavior


	
	Observation and Analysis Conclusion: 
	

	
	Are curriculum accommodations or modifications also necessary? Where described:  Incorporate NCTM standards, math teaching best practices

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

	
	Are environmental supports/changes necessary?

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

	
	Is reinforcement of replacement behavior alone enough (no new teaching is necessary)?

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

	
	Are both teaching of new replacement behavior AND reinforcement needed?

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

	
	This BIP to be coordinated with other agency’s service plans?

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no

	
	Person responsible for contact between agencies  n/a

	 FORMCHECKBOX 
 yes   FORMCHECKBOX 
 no


	  COMMUNICATION    PART V:  COMMUNICATION PROVISIONS

	Manner and content of communication 

 14.
1. Who? 

2. Under what condition(s)

(Contingent? Continuous?)

3. Delivery Manner

4. Expected Frequency?

 5. Content?

6. How will this be  two-way communication

class teacher
Behavioral change
formal/written
weekly
Observation/progress
Feedback needed


	1. Who? 

2. Under what condition(s)

(Contingent? Continuous?)

3. Delivery Manner

4. Expected Frequency?

 5. Content?

6. How will this be  two-way communication

Parent
Behavioral change
formal/Written
weekly
Observation/progress
Feedback required


	1. Who? 

2. Under what condition(s)

(Contingent? Continuous?)

3. Delivery Manner

4. Expected Frequency?

 5. Content?

6. How will this be  two-way communication

Headteacher
Behavioral change in student/change in teaching style-class teacher
Formal/Written
Weekly
change in learner and teacher behvaiour
Feedback required



	  PARTICIPATION    PART VI:  PARTICIPANTS IN PLAN DEVELOPMENT

	 FORMCHECKBOX 
  Student         
 FORMCHECKBOX 
  Parent/Guardian    Amy's parents
 FORMCHECKBOX 
  Parent/Guardian         
 FORMCHECKBOX 
  Educator and Title    Headteacher who will monitor the intervention
 FORMCHECKBOX 
  Educator and Title    Class teacher who will be the implementor
 FORMCHECKBOX 
  Educator and Title         
 FORMCHECKBOX 
  Administrator    Headteacher -monitor progress
 FORMCHECKBOX 
  Other         
 FORMCHECKBOX 
  Other         


Note: Numbers correspond with the scoring system on the BIP Quality Evaluation Guide
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